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EDUCATION SYSTEM IN ENGLAND AND WALES:

SELECTED ISSUES

There is one education system in England and Wales. Therefore in this article important
issues concerning the very system (its character, aims, structure, as well as the
effectiveness of its functioning (administration, supervision, general rules of functioning
and principles of assessment)) are analysed.
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1. Introduction

Great Britain consists of four historical lands which
are England, Wales, Scotland and Northern Ireland.
These lands are divided into 80 counties, 9 regions and
3 insular areas. The whole Kingdom is inhabited by four
national groups such as: the English (85% of the total
population), the Scottish, the Welsh and the Irish. The of-
ficial language is English, and in Wales also their own
language, Welsh [1, p. 110]. England and Wales consti-
tute one education system.

The objective of this paper is to demonstrate and ana-
lyze this system. Therefore, in the further part of this ar-
ticle some reflections will be presented on the essence,
aims and elements of the structure of the education sys-
tem in England and Wales, administration and supervi-
sion in education and an important issue of financing ed-
ucation in general.

2. Education system: a historical outline

Historically speaking, the state’s part in the develop-
ment of education was little, since the Church played the
fundamental role. It was not until 1870 that a common pri-
mary school was introduced. There appeared local educa-
tion authorities strictly cooperating with the Church. The
government increasingly began to support the development
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of education. In 1902 the School Boards
were replaced by the Local Education
Authorities, which are still in use [2,
p.- 15].

The 1944 Education Act, also known
as ‘the Butler Act’, after the President of
the Board of Education, who developed
a compromise act project, was also ap-
proved by both the Parliament and the
public opinion [3]. This act introduced
common secondary education, and the
compulsory schooling was extended to
the age of 16. The Ministry of Educa-
tion took over supervision and control
over schools through Local Education
Authorities.

The Education Act assumed equal ed-
ucation chances for everybody. The edu-
cation reforms in 1950s and 60s sought
to strengthen social equality ideals. In
the 1970s this strategy was abandoned
in favour of various educational ‘paths’,
dependent on children and young peo-
ple’s level of ability. In the 1970s and
80s the uniquely dynamic development
of tertiary schools and adult education
began to happen. In this period of time
30 new higher schools (polytechnics,
colleges and institutions) appeared, and
in 1992 most of these schools were re-
named to universities.

The basic aims of modern educa-
tion in England referred to the 1944 Ed-
ucation Act. Children and young peo-
ple were educated in accordance with
requirements connected with their
ages, abilities and skills in order to se-
cure their further spiritual, moral, men-
tal and physical development, meetings,
however, wishes of their parents. In the
1980s there was the increasing public
discontent with low results of school’s
efficiency. In the 1980s parents gained

more say in their children’s selection of
a school. Gradually the common prac-
tice of school reforming, based on con-
clusions from national reports on the
state of education was being abandoned.
This, however, does not mean that
schools ceased to be reformed. On the
contrary, the pace of reforms increased.

3. The education system structure.
Pre-school education

Pre-school education in England
could not be discussed until the moment
when nursery was recognized as a very
important factor in the whole education
process, as a foundation of school, and
when the public overcame the prejudice
that it is just a ‘by-product’ of charity,
necessary for the poorest only, and when
the whole activity was based on scien-
tific fundamentals [4].

In England and Wales, the School
Standards and the 1998 Framework Act,
in accordance with the changes intro-
duced by the Education Act of 2002, de-
fine pre-school education as the ‘full-
time or part-time education suitable for
children who have not attained compul-
sory school age [a semester after the fifth
birthday] (whether provided at schools
or elsewhere). As well as in the most
countries, this level is not compulsory.
Children aged from 3 months to 3 years
are provided with care mainly in private
and independent schools, and the parents
are charged with fees. As far as children
reach the age of 3 to 5 years, their care
is offered in state nursery schools and
pre-school classes in primary schools,
as well as in the independent institu-
tions. Recently the government has set
an aim of the development of state ed-
ucation and care for small children in
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cooperation with the independent sector.
In England and Wales all 3- and 4-year-
olds may now, if their parents wish, at-
tend a part-time pre-school classes for
free. The children who are entitled to the
free care and education may usually at-
tend 2.5 hours’ classes five times a week
for 38 weeks a year [5; 3].

On the strength of the Childcare Act
of 2006, in September, 2008 The Early
Years Foundation Stage (EYFS) was in-
troduced in England. The EYFS deter-
mines the rules of learning, develop-
ment and care for children under 5 years
old, and replaces the Foundation Stage
(3-5 years old), formally established in
2002. In the frameworks of the above
stage, children head for the achieve-
ment of the ‘early learning goals’ which
embrace six key areas of learning: per-
sonal, social and emotional develop-
ment; communication, language and lit-
eracy; problem solving, reasoning and
innumeracy; knowledge and under-
standing of the world; physical develop-
ment, and creative development.

In accordance with the central au-
thorities’ guidelines, the nursery school
is the first educational institution made
up together by children, parents and lo-
cal authorities. All problems, includ-
ing building new nursery schools, are
solved with the participation and assis-
tance of parents.

Compulsory schooling

Primary education Age: 5-11
years (Eng-
land/
Wales)

Secondary education Age: 11-16
years

Having reached the age of five, a
child enters the period of compulsory
school, which lasts till the age of six-
teen (inclusive). Thus the overall pe-
riod of compulsory education embraces
11 years. There is also an opportunity to
start school at the age of four. The first
level of education is primary school,
which lasts six years and embraces two
stages:

« infant schools for children aged 5-8;

* Junior schools for ages 8—11.

At the age of 11 pupils either are sub-
ject to the National curriculum assess-
ment (SAT) or take the eleven plus exam
(in some other counties). Their further
education after primary school is contin-
ued in various types of diversified sec-
ondary school at the age from 11 to 16.
Secondary school in England lasts at
least 5 years, although there is an oppor-
tunity of its extension to 7 years. Most
of secondary schools are extended, co-
educational and providing with chances
to select different curricula dependant
on their abilities and educational aspira-
tions. The so-called sixth forms of sec-
ondary school for young people aged
16-19 prepare the most talented for
higher schools. Parents of a child who
is going to secondary school have the
same obligations as in previous schools.
The purchase of a uniform (it is usually
a suit with an embroidered emblem of
the school, and a tie; its colour tells the
year of education) and sportswear. The
student receives a set of books and note-
books to use at school.

The curriculum of compulsory ed-
ucation in England is divided into four
key stages (KS):

* KS1 (5-7 years old)

* KS2 (7-11 years old)
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* KS3 (11-14 years old)

* KS4 (14-16 years old)

The obligatory subjects of the Na-
tional curriculum at KS1-KS3 are: Eng-
lish, Mathematics, Science, Designing
and Technology, Information and Com-
munication Technology, History, Geog-
raphy, Art and Designing, Music and
Physical Education. Beginning from
2011, one Foreign Language has also
been an obligatory subject at KS2. At
KS4, in addition to the subjects listed
above, also a Foreign Language and
Citizenship are among the obligatory
ones. At KS4 the number of compulsory
subjects is lower and these are: English,
Mathematics, Science, Information and
Communication Technology, Citizen-
ship and Physical Education. Addition-
ally, regulations determine the so-called
curriculum entitlement areas (CEA) or
the areas of knowledge within the frame-
work of which schools are obliged to or-
ganize classes if the pupils wish to take
them. The CEA include the following
subjects: Art, Designing, Technology,
Humanities and Modern Languages. A
few other subjects are obligatory too but
do not belong to the National Curricu-
lum (Religious Education at KS1-KS4,
Sexual Education and Careers Educa-
tion at KS4, etc). Although a subject of
Personal, Social and Health Education
is not compulsory in England, schools
are expected to teach such lessons at all
education stages. Promotion to the next
class or the next key stage, in contrast
to schools in other European countries,
is automatic and does not depend on the
results of assessment [5].

Compulsory education ends at the
age of 16 with the GCSE exam (General
Certificate of Secondary Education). Al-

though the exam is not obligatory, it en-
hances chances for future employment.
After GCSE pupils may carry on their
full-time education at school or college
until they reach the age of 19, or they
may finish their education at this stage
and start a career.

Education in primary or secondary
school is financed from public sources
and no fee is required. It is at parents’
discretion to which school they apply
for their child’s admission. Local au-
thorities are obliged to comply with the
valid principles of admission in order to
simplify the recruitment process, so that
every child was guaranteed a place in
the school.

Most of primary and secondary
schools financed from public sources are
coeducational. Secondary schools (com-
prehensive schools) in England admit
young people regardless of their abili-
ties and previous performance. These
schools are the most popular: 89% of
pupils attend them. These institutions
combine various areas of teaching: com-
prehensive, technical and prevocational,
which provides a wide selection of life
opportunities. In some regions of Eng-
land there are also grammar schools
where admission is selective. Gaining a
place in a grammar school depends on
an examination scholarship, which is
not easy to attain for average-talented
11-year-olds. Only 3% of young people
are admitted to grammar schools. The ba-
sic function of these schools is to prepare
their pupils for the university studies.

In England and Wales schools have
to work 190 days per year. More-
over, teachers are expected to be ready
to work 5 extra days per year, which
should be devoted to activities other
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than teaching (e.g. professional train-
ing). Time frameworks of semesters and
holidays are set by local education au-
thorities or the school managing organ,
depending on the school’s legal status.
The school year generally lasts from
the beginning of September till the sec-
ond half of July. Schools usually pro-
vide classes five days per week (from
Monday till Friday). Currently some
steps have taken towards a standard-
ized school year divided into six terms.
Several local authorities introduced this
new model in the school year 2004/05,
and the statistics of the Local Govern-
ment Association of 2008 demonstrates
that the model has already introduced in
most of schools. Decisions on this issue
are at the discretion of local authorities
or an organ managing the school [5]

A typical element of the British ed-
ucation system is private schools (so-
called public schools). They are exclu-
sive institutions providing education
mainly in classics and humanities,
known for their strict discipline and
pupils’ selection. These are fee paid
schools despite the fact that part of them
benefit from LEA financial resources. A
numerous group of such subsidized in-
stitutions are 168 grammar schools (di-
rect grant grammar schools) admitting
outstandingly talented pupils from dis-
advantaged backgrounds [1, p. 113].
Educational methods applied in these
schools are characterized by:

— providing the pupils with the best
possible living conditions;

— education by the means of exer-
cises and sports;

— art education;

— scouting;

— very high teaching standards.

Special education

Currently an emphasis is put on edu-
cating children with special educational
needs (SEN) along with their peers in
commonly available schools on a large
sale. If a child needs help in larger de-
gree than the school is able to provide
within the available means, local author-
ities are obliged to issue a statement on
special educational needs, which pres-
ents specific the needs and scope of in-
dispensable additional education? The
Special Educational Needs and Dis-
abilities Act of 2001 increased in Eng-
land and Wales the rights of pupils with
special educational needs in commonly
available schools. These rights inflict
on educational institutions an obliga-
tion of securing appropriate conditions
for the education of disabled pupils [1,
p. 9-10].

4. Exams

All pupils at the ages of 7, 11, 14 and
16 have been embraced with National
Curriculum Tests. Seven-year-olds are
subject to written tests on knowledge
and skills. In the case of fourteen-year-
olds, tests are on Mathematics and Sci-
ence, and last for 6 hours. There are four
levels of assessment centrally set. An
appropriate level is chosen by the teach-
ers who teach a particular group. The
teachers assess their pupils work and at-
tach to these marks their own remarks
on the level of abilities of a particular
pupil. The ultimate approval of the as-
sessment is performed by external ex-
aminers, who determine whether the
produced documents justify the assess-
ment or not.

This strategy manifests care for the
standard and comparability of school
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marks. The final assessment of six-
teen-year-olds or older pupils is a re-
sult of examination tests and is requisite
to receive a secondary school gradua-
tion certificate. Pupils are graded on an
8-point scale. The final mark depends on
not only the final exam result, but also
on marks received within the last two
years. Two years after passing this exam
pupils can take an exam in 2—4 sub-
jects (usually three) on a higher level [2,
p. 16-17].

5. Education administration and
supervision

On the central level education in Eng-
land and Wales is administered by the
Ministry of Education. Although 2,500
people are employed in the department,
direct management and supervision over
schools is exercised by Local Education
Authorities, which are accountable to
the Local Education Committees, which
consist of elected representatives from
the local government [2, p. 19].

In England and Wales there is a cer-
tain number of schools founded by reli-
gious communities (Anglicans, Roman-
Catholics and Jews). In these schools
churches decide on religion education
syllabi, school admission and teachers’
employment. These institutions are fi-
nancially supported by the LEA, which
in this way they has a certain influence
on the curricula in these schools [6, p.
16-18].

A head teacher plays an important
role in the English education system.
He/she is responsible for the organiza-
tion, management and control of every-
thing that happens in the school. Each
school is obliged to publish a prospec-
tus, which reaches potential pupils’ par-

ents. The prospectuses contain specific
data on the school, including examina-
tion results from previous years. School
management lies within the head teach-
er’s competence. He/she is assisted by
a deputy head teacher. Teachers and as-
sistants perform an educational pro-
cess. Teachers are mostly graduates
of education departments at the uni-
versities, colleges of education or for-
mer polytechnics. In teachers’ training
the practical aspect is emphasised, i.e.
methodology of teaching and effective
implementation of the educational pro-
cess [2, p. 20].

Since 1984 only higher school grad-
uates with a professional title to teach
their subject have been employed in
English schools. Beside university de-
gree, an English teacher has to receive
a qualified teacher’s license on the ba-
sis of his/her professional title and ex-
perience gained at work. Although
skill upgrading trainings are not com-
pulsory for teachers, educational au-
thorities may put pressure on teach-
ers to make them participate in them.
After two years of work confirmed by
positive opinions of inspectors and the
headmaster, teachers gain the status of
qualified teacher.

Supervision over schools is per-
formed by Her Majesty’s Inspectors
(HMI). They are not only experts on ed-
ucation, but also representatives of other
professions. They work in teams and
contact particular LEAs, especially the
head of education department in order
to perform school inspections. The head
of Education Department has a team at
his/her assistance (psychologists, for-
mer teachers, representatives of young
people, etc).
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6. Financing education

In England the Department of Edu-
cation and Skills (DFES) is responsible
for financing education. DFES distrib-
utes financial resources to various ed-
ucation institutions at the central level
and to local authorities (in order to per-
form concrete priorities determined by
the government). The planned expenses
are defined in the Department’s Invest-
ment Strategy and published thereafter
[7].

Nursery and primary schools are fi-
nanced from the central budget through
the local authorities. State schools acting
within the framework of compulsory ed-
ucation are granted 100% of funds from
local governments’ budgets for current
expenses and investments. In England
schools also receive funds for conduct-
ing the so-called sixth form (for 16-year-
olds). Expenses are often determined on
the school level. A school receives an in-
dividual budget calculated on the basis
of an algorithm which is subsequently
passed to the managing organ in order to
cover current expenses on the school’s
activity. The management of the school
budget is a common obligation of the
managing organ and the head teacher,
who are responsible for making the best
decisions for the school and for effec-
tive spending the funds in accordance
with the school’s needs. Since April
2006 there are different solutions in
England which involve receiving funds
by the local authorities from two differ-
ent sources: (i) from the general govern-
ment subsidy for education (the Ded-
icated School Grant, the DSG) which
includes most of the funds, and (ii) from
special subsidies for schools for specific
purposes (specific grants).

The Dedicated School Grant (DSG)
is different for particular local author-
ities. The calculation of this grant is
based on such indicators as: expected
number of pupils, expected individual
budgets of particular schools, needs for
other educational services in a particu-
lar area (e.g. special education), etc. The
grant is passed to the local authorities
but the latter keep the right to specific
distribution of the funds among schools,
depending on local needs and priorities.
This concerns, for example, the distribu-
tion of funds among the age groups from
5-year-old children through primary and
secondary schools. Each local authority
entity prepares principles of fund dis-
tribution (based on the School Finance
Regulations 2006) and formulates them
in the Scheme for Financing Schools.

Principles established in this way
lead to the resolution on an individual
budget for each school. Individual bud-
gets are usually set on the basis of the
number of pupils, but also other ele-
ments are taken into consideration, (e.g.
for example, pupils’ special educational
needs, pupils’ educational achievements
etc). While working on a school’s in-
dividual budget, local authorities have
to foremost take into account the pres-
ence pupils of disadvantaged groups.
Local authorities may also reserve part
of the funds for special purposes de-
termined in the central legislature (e.g.
special education, extra teachers). These
authorities are also obliged to consult a
local School Forum while establishing
or changing the algorithms of granting
funds (a School Forum is compulsorily
appointed by the local authorities and is
a representation of the school manag-
ing councils and head teachers in a par-
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ticular area. The Forum expresses their
opinion on subjects concerning a school
budget, especially expenses on behalf of

pupils).

7. Conclusion

The analysis of the education sys-
tem in England and Wales, as well as the
institutions affecting its effective func-
tioning, indicate that it is basically sta-
ble though the required modifications
and improvements.

It is foremost important to emphasise
that a great number of efforts have to
be taken in education to strengthen the
multicultural English society. Especially
problematic is assimilation of the chil-
dren of Muslim families, since Islamists
demand separate schools for their fellow-
confessors. Arguably the age at which
young people can leave education will
be raised from 16 to 18-19 years old. The
expectation of increase in the number of
people admitted to higher education in-
stitutions also seems realistic.

Changes in teachers’ training are also
envisaged. The opinion that teachers
should be foremost educated in schools
gains an increasing number of support-
ers. There appears a notion of ‘training-
schools’ as it happens in the education of

doctors and lawyers. It is worth to men-
tion that these tendencies are undoubt-
edly different from those occurring in
Western Europe, where teachers’ train-
ing is deeply rooted in the universities.
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Mipyu A. Cucrema ocBiTH B AHIIiI Ta Yeibci: okpeMi NHTaHHSA.

B Anenii ma Yenoci icnye oona cucmema oceimu. Y yiii cmammi npoaHanizo8aHo eaxic-
JIUBI NUMAHHS, WO CIMOCYIOMbCA CAMOI cucmemu, — ii xapakmep, yiii, CmpyKmypa, a ma-
KOJIC eqheKmuUBHICIb ii ()yHKYIOHYBAHHS (VIPAGIIHHSL, HA2TAO, 3A2AbHI NPABUILA (YHKYI-

OMYBAHHA MA NPUHYUNU OYIHIOBAHHS).

KurouoBi cjioBa: cucteMa OCBITH, JOIIKiIbHA OCBITa, 000B’A3KOBA LIKIJIEHA OCBITA,
YIpaBIIiHHS OCBITOI, (PiHAHCYBaHHS OCBITH, CICIliajibHA OCBITA.

Mupyu A. Cuctema o6pa3oBannsi B AHIVIMU U YIjbce: OT/eJIbHbIe BOMPOCHI.

B Anenuu u Yanvce cywecmayem oona cucmema obpazosanust. B smoii cmamve npoa-
HAUZUPOBAHDL BANHCHBIE BONPOCHL, KACAIOWUECS CAMOU CUCIEMbl, — ee Xapakmep, yeiu,
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CMpyKmypa, a makaice 3¢pexmusrnocms ee QyHKYuoHuposanus (ynpasnenue, Hao3op,
obujue npasuna GYHKYUOHUPOBAHUSL U NPUHYUNBL OYEHKLL).

KuarueBble ciioBa: cuctema O6pa3OBaHI/IH, JOIIKOJIBHOC O6paBOBaHI/IB, 00s13aTenb-
HOC IIKOJIbHOC 06p330BaHI/Ie, yIrpaBJICHUS O6p2130BaHI/IeM, Q)HHaHCI/IpOBaHI/Ie O6p330-
BaHUs, CIICIIUAJIBHOC O6pa30BaHI/Ie.
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